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The terminal objectives of this study are to examine: the direct effects of
stressors on teacher burnout and the moderation effects of social support on
the relation between stressors and teacher burnout. A total sample of 202
special education teachers in the Kingdom of Saudi Arabia completed a
68-item digital countrywide survey questionnaire delivered through email to
all special education teachers. For current study, hypotheses were tested based
on structural equation modelling (SEM). Results revealed that: (1) role
overload had shown significant direct effects on the three dimensions of teacher
burnout; (2) role ambiguity had shown significant direct effects on the three
dimensions of teacher burnout; (3) role conflict had shown significant direct
effects on depersonalization and decreased personal accomplishment; (4) no
moderation effect for social support on the relationship between stressors and
the three dimensions of teacher burnout.
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INTRODUCTION

In the Kingdom of Saudi Arabia (KSA), the educational system is challenged
by a high number of retiring teachers and by a substantial percentage of
beginning teachers who leave the profession (Ministry of Education, 2018).
Teachers’ turnover has received broad scholarly attention (e.g. Müller, Alliata,
& Benninghoff, 2009), teaching students with emotional/behavioural disorders
was associated with a large increase in the odds of turnover for special
education teachers (Gilmour & Wehby, 2019). In order to avoid the negative
effect of teacher turnover on student’s performance and to keep teachers in
their job, it is imperative to investigate which factors contribute to attrition such
as teacher burnout and stressors. Stressful working conditions are among  the
reasons behind leaving the teaching profession (Cancio, Albrecht, & Johns,
2013; Hinds, Jones, Gau, Forrester, & Biglan, 2015; Langher, Caputo, & Ricci,
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2017; Traver, 2018). Potential results from teacher stress are reduced job
satisfaction (Conant, 2017; Pan, Shen, Liu, Yang, & Wang, 2015), decreased
teacher self-efficacy (Skaalvik & Skaalvik, 2016), highest levels of exhaustion
and burnout (Langher et al., 2017; Wang, Hall, & Rahimi, 2015), increased
teacher attrition (Skaalvik & Skaalvik, 2016; Wang et al., 2015), and increased
level of intention to leave (Ryan et al., 2017). Special education teachers are at
risk for experiencing feelings of stress because of their multiple job demands
(Atiyat, 2017; Langher et al., 2017). Indeed, the burnout construct and its factors
(emotional exhaustion, depersonalization, and a lack of personal accomplishment)
are thought to be the results of long-term stressful situations (Maslach &
Jackson, 1981). Thus, one cannot become “burned out” without experiencing
intense stressors for an extended period.

Teacher burnout has been found to affect the quality of educational services,
teacher’s classroom behaviour, and the teaching profession. Furthermore,
burnout is a crucial construct in understanding job-related stress processes and
has been identified as an important predictor of employee turnover. In addition,
the literature indicates that burnout contributes to employees’ intentions to
leave their job across different organizational settings, including teaching
(Chang, 2009). Burnout therefore contributes to teacher attrition, which is
considered an important educational challenge worldwide (Cha & Cohen-Vogel,
2011; Keigher, 2010; Kukla-Acevedo, 2009; Langher et al., 2017; Maslach,
Schaufeli, & Leiter, 2001; Van Maele & Van Houtte, 2015).

Unfortunately, students are not spared from the negative influence of
teacher burnout. Students of disengaged or exhausted teachers are frequently
disruptive, struggle socially and emotionally, and attain their Individualized
Education Plan (IEP) goals less frequently – all of which impact academic
development (Jennings & Greenberg, 2009; Ruble & McGrew, 2013). Thus,
teacher burnout presents a problem for students, their families, and school
systems as they attempt to respond to students’ academic, behavioural, and
social struggles. In short, the effect of teacher burnout is far-reaching, impacting
more than solely the teacher experiencing its effects.

According to Ghanizadeh and Jahedizadeh (2015) and Moss (2015), role
conflict, role ambiguity, and role overload were among the most detrimental
sources of burnout. Furthermore, several scholars indicated that perceived
support contributed to burnout (Caputo & Langher, 2015; Kumar &
Kamalanabhan, 2017; Langher et al., 2017, 2016; Z. Xu & Yang, 2018). However,
a dearth of studies has been conducted in the Saudi Arabia (KSA) context on
factors potentially affecting burnout among special education teachers in Saudi
Arabia. That being the case, the present study has been conducted to
investigate the association between stressors (i.e., role conflict, work overload,
and role ambiguity) and teacher burnout in the Kingdom of Saudi Arabia.
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THEORETICAL FRAMEWORK

The present study is guided by multidimensional model of burnout (Maslach,
Schaufeli, & Leiter, 2001), role stress theory (Katz & Kahn, 1966; Rizzo, House,
& Lirtzman, 1970), social support model (Halbesleben, 2006), and empirical
evidence (See Figure 1).

Figure 1. Theoretical framework of the study.

The multidimensional model of burnout consists of three correlated
components; 1) emotional exhaustion, 2) depersonalization, and 3) decreased
personal accomplishment. These three components are represented as correlated
factors in the Maslach Burnout Inventory (MBI)  (Maslach & Jackson, 1981).
Burnout is considered as “a type of psychological stressor” and “a chronic
negative psychological condition that results in day-to-day work stressors taking
their toll on educators” (Brown & Roloff, 2011 p.453). Maslach and Jackson
(1981) defined it as long-term stressors response of an individual to prolonged
exposure to emotional and interpersonal stressors at work.

Emotional exhaustion refers to feelings of fatigue that develop while one’s
emotional energies become drained (Chang, 2009; Maslach et al., 2001). In the
education environment, teachers who are in a state of emotional exhaustion
have nothing else to contribute and feel used up (Schaufeli, Maslach, & Marek,
1993). Depersonalization, meanwhile, points to the development of indifferent
and negative attitudes toward others; it refers to the impersonal and
dehumanized perception of (service) recipients. In the education environment,
depersonalization may be described as cynical attitudes toward students and
colleagues (Hakanen, Bakker, & Schaufeli, 2006).

Reduced personal accomplishment reflects the deterioration of work
productivity, success in work and interaction with people. Reduced personal
accomplishment is the negative valuation of personal accomplishments in
working with other people and dissatisfaction with one’s achievements, often
accompanied by feelings of insufficiency and poor professional self-esteem
(Cordes & Dougherty, 1993). In the education environment, reduced personal
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accomplishment refers specifically to the educators’ view of their effectiveness
as teachers (Billingsley, 2004).

Role-stress theory defines stress resulting from role ambiguity and role
conflict in multi-tasking staff with multiple roles (González-Romá & Lloret, 1998;
Kelloway & Barling, 1990). The role stress theory postulates that organizational
factors generate role expectations among role transmitters, who then transmit
these as role pressures to the individual (Kahn et al., 1964). When individuals
lack clear guidelines and views regarding their role responsibility and authority,
they will face stress, become dissatisfied and exhibit less effective performance
(C. Lee & Schuler, 1980).

Role stress includes role overload, role conflict and role ambiguity
(Schaubroeck, Cotton, & Jennings, 1989). Role overload occurs when role
expectations are greater than the individual’s abilities to perform the task (Conley
& Woosley, 2000). Role ambiguity occurs when employees are unclear about the
duties and procedures required in their jobs (Ivancevich & Matteson, 1980). Role
conflict occurs when employees believe that the group’s expectations and
demands are incompatible and cannot be satisfied at the same time (Ivancevich
& Matteson, 1980). In educational settings, role conflict, role ambiguity, and role
overload have been positively correlated with burnout (Ahmed, Sultana, Paul, &
Azeem, 2013; Klassen, Usher, & Bong, 2010; Lue, Chen, Wang, Cheng, & Chen,
2010; Wang et al., 2015; Xu, 2019; Yürür & Sarikaya, 2012). As such, we expected
that stressors are positively correlated with teacher burnout.

Perceived social support refers to the subjective perception of the general
availability of support when needed (Sarason, Sarason, & Pierce, 1990).
According to Demaray, Malecki, Davidson, Hodgson, and Rebus (2005), social
support is the individuals’ perception that they are loved and valued by people
in their social network. Social support is also defined as  perceptions of specific
or general support (emotional, informational, appraisal, instrumental) from people
in the sources of support (Malecki & Demaray, 2003). According to the social
support model (Karasek, 1979), the labour strain is defined as a combination of
high workplace requirements and reduced decision-making or workload control.

This model predicts that workers with high-pressure jobs, who have high
requirements in combination with little control and lack of workplace social
support, are at high risk of burnout (Clays et al., 2007). According to the social
support model (Halbesleben, 2006), the use of social support systems
significantly reduces levels of job-related stress or burnout. In teaching, social
support from managers and colleagues was believed to reduce burnout (Skaalvik
& Skaalvik, 2010).

It has been found that perceived support can buffer the negative effects of
stressors  (Bataineh & Alsagheer, 2012; Kumar & Kamalanabhan, 2017; Kinman,
Wray, & Strange, 2011; Langher et al., 2017). Therefore, it was expected that
social support and organizational support would predict by itself, or through
interactions with job stressors. However, many special education teachers feel
that they are not supported by their principals, not receiving social support,
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and may lack the resources to manage or reduce the overload of responsibilities
(Kaff, 2004). Nonetheless, we know little about the moderation effect of social
support on the relationships between stressors and burnout among special
education teachers. After extensive literature analysis, no studies have been
conducted to investigate the moderation effect of social support on stressors-
burnout link in the Saudi context. As such, a study on the role of social support
in buffering the relationship between burnout and stressors is warranted.

PURPOSE OF THE STUDY

The purpose of this study is to investigate the contribution of stressors (i.e.,
role ambiguity, role conflict, and role overload) to teacher’s burnout. Besides
that, it was done to test the moderation effect of social support on the
relationship between stressors and teacher burnout.

RESEARCH QUESTIONS

This study sought answers to the following questions:
1. Do stressors (i.e., role overload, role ambiguity, and role conflict) have

statistically significant direct effects on teacher burnout?
2. Does perceived social support significantly moderate the relationships

between stressors and teacher burnout?

RESEARCH HYPOTHESES

This study is designed specifically to test the following hypotheses:
1. Stressors (i.e., role overload, role ambiguity, and role conflict) have direct

effects on teacher burnout.

To evaluate the first hypothesis, it was further divided into following nine sub-
hypotheses:

H1.1: Role overload directly affects emotional exhaustion.
H1.2: Role overload directly affects depersonalization.
H1.3: Role overload directly affects decreased personal accomplishment.
H1.4: Role conflict directly affects emotional exhaustion.
H1.5: Role conflict directly affects depersonalization.
H1.6: Role conflict directly affects decreased personal accomplishment.
H1.7: Role ambiguity directly affects emotional exhaustion.
H1.8: Role ambiguity directly affects depersonalization.
H1.9: Role ambiguity directly affects decreased personal accomplishment.
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2. Social support significantly moderates the relationships between stressors
and teacher burnout.

To evaluate the second hypothesis, it was further divided into following nine
sub-hypotheses:

H2.1: Social support significantly moderates the relationship between role
overload and emotional exhaustion.

H2.2: Social support significantly moderates the relationship between role
overload and depersonalization personal.

H2.3: Social support significantly moderates the relationship between role
overload and decreased personal accomplishment.

H2.4: Social support significantly moderates the relationship between role
conflict and emotional exhaustion.

H2.5: Social support significantly moderates the relationship between role
conflict and depersonalization personal.

H2.6: Social support significantly moderates the relationship between role
conflict and decreased personal accomplishment.

H2.7: Social support significantly moderates the relationship between role
ambiguity and emotional exhaustion.

H2.8: Social support significantly moderates the relationship between role
ambiguity and depersonalization personal.

H2.9: Social support significantly moderates the relationship between role
ambiguity and decreased personal accomplishment.

METHODOLOGY

Research Design
This study is intended to examine the role of contribution of stressors to teacher
burnout. To achieve this goal, a correlational study was conducted.  Generally,
the correlational design is used to describe and measure   the degree of
relationship between two or more variables. The hypothesized model includes:
three exogenous variables (i.e., role overload, role ambiguity, and role conflict)
and three endogenous variables (i.e., emotional exhaustion, depersonalization,
and decreased personal accomplishment). A model specified in Structural
Equation Model (SEM) is characterized by multiple and interrelated dependence
relationships, which can be estimated concurrently using SEM (Kaplan, 2008).

Sample

Data were collected by a 68-item digital countrywide survey questionnaire
delivered through email to all special education teachers. The overall response
rate was 48%. Where the samples consisted of 202 teachers (61% female and
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39% male) from 13 districts in the Kingdom of Saudi Arabia (KSA). The mean
score of participants’ ages is 29.35. Given the sample properties (i.e., geographic
location), we assume that the sample represents a proper estimate of special
education teachers.

Instrument
The questionnaire includes demographic information section (location, age,
gender, and teaching experience), Maslach Burnout Inventory-Educators Survey
(MBI-ES), Multidimensional Scale of Perceived Social Support, role conflict
scale, role ambiguity scale, role conflict scale, and finally, the role overload scale.

Maslach Burnout Inventory-Educators Survey (MBI-ES) developed by
Maslach (1996) was adapted to assess the level of burnout among special
education teachers in Saudi Arabia. MBI-ES includes 22 items distributed on
three subscales, namely emotional exhaustion (EE) (sample item: I like to
daydream), depersonalization personal (DP), and personal accomplishment (PA).
The MBI-ES employs a 7-point Likert-type scale with frequency anchors ranging
from 0 (never) to 6 (every day).  The items of personal accomplishment subscale
are reverse scored. As such, higher scores on the three dimensions are indicative
of a higher level of burnout. Exploratory factor analysis (EFA) and confirmatory
factor analysis (CFA) confirmed the three-dimensions of MBI-ES. Cronbach
alpha for the three dimensions are: .77, .79, and .75, for emotional exhaustion,
depersonalization, and decreased personal accomplishment, respectively.

Multidimensional Scale of Perceived Social Support (MSPSS) developed by
Zimet et al. (1988) was adapted to assess special education teacher’s
perceptions about Perceived Social Support (PSS). MSPSS focuses on twelve
items distributing in three subscales, namely Family, Friends, and Significant
Other. MSPSS employs a 4-point Likert-type scale with frequency anchors
ranging from 1 (strongly disagree) to 4 (strongly agree). Higher scores of the
three dimensions are indicative of a higher level of social support. Exploratory
factor analysis (EFA) and confirmatory factor analysis (CFA) confirmed the three
dimensions of MSPSS. Cronbach alpha for the three dimensions are:  .72, .71,
and .74, for family, friends, and significant other, respectively.

Role ambiguity scale developed by Rizzo et al. (1970) was adopted to assess
level of ambiguity among special education teachers in Saudi Arabia. Role
ambiguity scale consists of six items, worded to simulate stressful conditions
perceived in the role such as: “The explanation is clear of what has to be done”.
Teachers rate the items along a 4-point Likert-type scale with frequency anchors
ranging from 1 (never) to 4 (always true). Summed scores for role ambiguity
scores are 6 to 24. High scores indicate higher levels of role ambiguity. Exploratory
factor analysis (EFA) and confirmatory factor analysis (CFA) confirmed a one
factor model of the scale. The Cronbach alpha for the scale is .82.
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Role conflict scale developed by Rizzo et al. (1970) was adopted to assess
role conflict of special education teachers in Saudi Arabia (KSA). The Role
Conflict Scale comprises nine items worded to simulate stressful conditions
perceived in the role, such as: “I have to work under vague directions or orders”.
Teachers rate the items along a four-point Likert-type scale with frequency
anchors ranging from 1 (never) to 4 (always true). Summed scores for role conflict
scores are 9 to 36. High ratings indicate higher levels of role conflict. Exploratory
factor analysis (EFA) and confirmatory factor analysis (CFA) confirmed a one
factor model of the scale. The Cronbach alpha for the scale is .84.

Role overload scale (RO) developed by Reilly (1982) consists of 13 items
and was adopted in the Saudi context. The scale uses a 4-point Likert-type scale
with frequency anchors ranging from 1 (strongly disagree) to 4 (strongly agree).
Examples of items include: “I seem to have to overextend myself in order to be
able to finish everything I have to do”. Summed scores for role overload scores
are 13 to 52. High scores indicate higher levels of role overload. Exploratory
factor analysis (EFA) and confirmatory factor analysis (CFA) confirmed a one
factor model of the scale. The Cronbach alpha for the scale was .84.

RESULTS

Table 1 depicts the means, standard deviations, skewness, and kurtosis of the
seven variables included in the model. Results of the means showed that
teachers exhibited high levels of emotional exhaustion, depersonalization,
decreased personal accomplishment, perceived social support, and role overload,
but low level of role conflict and role ambiguity. Since the absolute values of
skewness coefficients are less than one, the data of the seven variables
approached to normal  (Gliner, Morgan, & Leech, 2011; Owen et al., 2011).

Table 1
Descriptive Statistics for the Six Latent Variables

Variable Mean Std. Deviation Skewness Std. Error Kurtosis Std. Error

EE 3.141 .983 -.290 .169 -.512 .338
DP 2.741 .137 -.256 .169 -.442 .338
PA 3.011 .231 -.367 .169 -.421 .338
RO 2.954 .963 -.126 .169 -.323 .338
RC 2.123 .222 -.172 .169 -.125 .338
RA 2.175 .970 -.375 .169 -.542 .338
SO 3.106 .356 -.543 .169 -.445 .338
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Table 2 depicts the correlation matrix for the six variables included in the model.
Results of the correlation examination showed that role conflict, role overload,
role ambiguity, emotional exhaustion, depersonalization, and decreased personal
accomplishment were positively and significantly related to each other (p < 0.01
for the six variables), whereas, social support was negatively and significantly
related to stressors (i.e., role conflict, role overload, and role ambiguity) and
the three dimensions of burnout (i.e., emotional exhaustion, depersonalization,
and decreased personal accomplishment). In other words, there exists a
significant positive relationship between stressors and teacher’s burnout. As
such, the increase in the three stressors had led to the increase in each
dimension of burnout.

Table 2
Inter-Correlations Coefficient of the Latent Variables

Variable EE DP PA RO RC RA

DP -.639** 1
PA -.432** -.583** 1
RO -.490** -.569** -.475** 1
RC -.609** -.495** -.332** -.481** 1
RA -.554** -.453** -.601** -.412** -.561** -.367**

SO -.376** -.474** -.387** -.416** -.490** -.432**

The measurement model of the present study has been run including exogenous
variables (i.e., role conflict, role ambiguity, and role overload) and endogenous
variables (i.e., emotional exhaustion, depersonalization, and decreased personal
accomplishment). The model indicates absolute model fit, CMIN/df = 2.760,
which is below the cut-off value (3.0; p > 0.05) (Kline, 2005). Other fit indices,
AGFI = .951, GFI = .962, TLI = .961, CFI = .955, are all above the threshold
value of .95. Furthermore, the RMSEA of 0.052 is lower than the threshold value
(.06). As such the data is a good fit for the structural model.

The significance of path coefficients values (Beta values) using t-values
were tested. As shown in Table 3, role overload has direct positive significant
effects on emotional exhaustion (β = .606, t = 7.720, p < 0.01), depersonalization
(β = .329, t = 4.416, p < 0.01), and decreased personal accomplishment (β = .737,
t = 19.875, p < 0.01). Role ambiguity has direct positive significant effects on
emotional exhaustion (β = .202, t = 2.765, p < 0.01), depersonalization (β = .155,
t = 2.232, p < 0.05), and decreased personal accomplishment (β = .204, t = 4.635,
p < 0.01). Finally, role conflict has direct positive significant effects on
depersonalization (β = .439, t = 5.551, p < 0.01) and decreased personal
accomplishment (β = .180, t = 3.596, p < 0.01), whereas no significant direct effect
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of role conflict was found on emotional exhaustion (β = .094, t = 5.551, p > 0.05).
In general, the findings support H1.1, H1.2, H1.3, H1.5, H1.6, H1.7, H1.8 and H19
hypotheses, whereas, our results failed to support H14 hypothesis.

Based on the path analysis, exogenous variables (i.e., emotional exhaustion,
depersonalization, and decreased personal accomplishment) account for 78.9%
(high effect) of decreased personal accomplishment variance, 78.4% (high effect)
of depersonalization variance, and 75.9% (high effect) of emotional exhaustion
variance.

Table 3
Summary Results of Path Analysis (Direct Effect)

Estimate S.E. Beta C.R. p

RO –––––> EE .555 .072 .606 7.720 ***
RO –––––> DP .331 .075 .329 4.416 ***
RO –––––> PA .921 .046 .737 13.875 ***
RA –––––> EE .184 .067 .202 2.765 .006
RA –––––> DP .155 .069 .155 2.232 .026
RA –––––> PA .199 .043 .204 4.635 ***
RC –––––> EE .086 .076 .094 1.128 .259
RC –––––> DP .440 .079 .439 5.551 ***
RC –––––> PA .176 .049 .180 3.596 ***

Moderated effect exists when the relationship between two continuous
variables varies depending on the value of a third dichotomous categorical
variable. In other words, a moderated relationship exists if the relationship
between the predictor and the criterion is different for both levels of the
moderator. The moderation effects of social support (SO) on the relationships
between the three stressors and teacher burnout dimensions were examined by
including an interaction effect (i.e., the interaction between the moderator and
the predictor) in the model and checking the significance of the interaction on
the criterion variable. If the interaction term is significant, the moderated effect
has been existed (Aiken & West, 1991; Baron & Kenny, 1986; Jaccard & Turrisi,
2003). In general, our results failed to support H2.1, H2.2, H2.3, H2.4, H2.5, H2.6,
H2.7, H2.8 and H2.9 hypotheses.

The moderation effects of social support (SO) on the relationship between
stressors (i.e., role overload, role ambiguity, and role conflict) and the three
dimensions of burnout (i.e., emotional exhaustion, depersonalization, and
decreased personal accomplishment) were examined and presented in Table 4.
Furthermore, the path coefficient was used to evaluate the contribution of each
interaction term on the three dimensions of burnout. As shown in Table 2, the
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interaction terms of social support with the three stressors were non-significant.
Accordingly, no moderation effects were observed for social support on the
relationship between the three stressors and burnout dimensions.

Table 4
The Moderation Effect of Social Support on Stressors-Burnout Linkage

Interaction Path Dependent Beta S. E t-value p DecisionVariable

SO*RO –––––> EE .014 .035 -1.099 > .05 No Moderation
effect

SO*RO –––––> DP .034 .025 1.282 > .05 No Moderation
effect

SO*RO –––––> PA .043 .022 1.275 > .05 No Moderation
effect

SO*RC –––––> DP -.039 .065 -.610 > .05 No Moderation
effect

SO*RC –––––> PA -.041 .065 -.613 > .05 No Moderation
effect

SO*RA –––––> EE -.002 .081 -039 > .05 No Moderation
effect

SO*RA –––––> DP .028 .070 .614 > .05 No Moderation
effect

SO*RA –––––> PA .042 .078 .844 > .05 No Moderation
effect

DISCUSSION

The present study has two main research objectives. The first objective was to
investigate whether role ambiguity, role overload, role conflict directly affect
teacher burnout. To test the predictive ability of the hypothesized model of
teacher’s burnout, two main (divided into eighteen sub hypotheses) hypotheses
were evaluated using SEM. Accordingly, eight out of eighteen hypotheses were
supported in the results of the current study. The results indicated that among
special teachers, dimensions of burnout (i.e., emotional exhaustion,
depersonalization, and decreased personal accomplishment) are related to role
stressors (i.e., role overload, role conflict, and role ambiguity).

Descriptive statistics revealed that teachers exhibited a high level of
emotional exhaustion, depersonalization, and decreased personal
accomplishment. These results could be attributed to the situation that special
education teachers in Saudi Arabia are at risk of experiencing feelings of burnout
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(Atiyat, 2017). Teachers’ emotional exhaustion might be attributed to multiple
job demands, including: coordinate educational counsellor in order to identify
the case and the need for joining a special resource room, parent conferences,
large caseloads, paperwork, conduct assessment to determine a student’s level
of academic achievement, measure the forms of disabilities and coordinate
regular classes with parents, and school administrators such as substitute
teaching (Hinds, Jones, Gau, Forrester, & Biglan, 2015; McCarthy & Lambert,
2008). Furthermore, this result could be attributed to the school job environment,
where the job demands are high, but the resources to meet those demands are
low (Langher et al., 2017; Xu, 2019), and increase susceptibility to experience
burnout. This result supported the results of several studies in Saudi Arabia
(KSA); for instance, Atiyat (2017) and Alaraideh Emad (2016) found that special
education teachers had an average level of burnout.

Participants reported a high level of role overload. As such, we can conclude
that special education teachers in Saudi Arabia have too many tasks with
insufficient time to complete them, not having sufficient resources, performing
tasks without training, taking work home, increased job responsibilities, and
doing more work than reasonable. In contrast, participants reported low levels
of role ambiguity and conflict. These results could be attributed to the fact that
special education teachers in Saudi Arabia are clear about the duties and
procedures required in their jobs and they believe that their expectations and
demands are compatible and can be satisfied at the same time. These results
seem to be inconsistent with the findings from past studies (e.g., Beebe, 2018;
Casteel, 2018; Langher et al., 2017; Maslach et al., 2001). The authors reported
that there are high stressors and burnout among general and special education
teachers.

The correlation analysis revealed that three stressors are positively related
to the three dimensions of burnout. Furthermore, path analysis results revealed
that role overload and role ambiguity had shown significant positive direct
effects on the three dimensions of burnout. It was observed that role conflict
had a significant positive direct effect on depersonalization and decreased
personal accomplishment. In contrast, role conflict had a non-significant direct
effect on emotional exhaustion. Several studies revealed that role overload, role
ambiguity, and role conflict were contributing factors to teacher burnout (Ahmed
et al., 2013; Kumar & Kamalanabhan, 2017; Moss, 2015; L. Xu, 2019; Yürür &
Sarikaya, 2012). The individual experiences stress without adequate resources
for coping, may face the strain, exhaustion, and attitudinal change and burnout
(Maslach, 1982). Therefore, the findings may indicate a probability that special
education teachers are experiencing burnout as a consequence of role ambiguity
and role conflict (Embich, 2001; Schwab & Iwanicki, 1981; Wasburn-Moses,
2009). As mentioned earlier, there exists a positive significant relationship
between role conflict and emotional exhaustion. However, based on the model,
role conflict has no direct effects on teacher burnout. With that, further studies
are required to indicate the direct effect of role conflict on emotional exhaustion.
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Our findings are supported by several previous studies (e.g., Ahmed,
Sultana, Paul, & Azeem, 2013; Cahill, McNamara, Pitt-Catsouphes, & Valcour,
2015; Caputo & Langher, 2015; Gibson, Grey, & Hastings, 2009; Li, Ruan, &
Yuan, 2015; Xu, 2019; Kumar & Kamalanabhan, 2017; Langher et al., 2017;
Langher, Ricci, Propersi, Glumbic, & Caputo, 2016; Mohammad Azeem, 2010;
Moss, 2015; Peng et al., 2016). In addition, our findings are in line with the role
stress theory (Kahn et al., 1964). The role stress theory assumes that
organizational factors generate role expectations among role transmitters, who
then transmit these as role pressures to the individual. Long and experienced
pressure generates ill-health symptoms (Kahn et al., 1964). As such, teachers
who experience high level of stressors exhibited a high level of burnout.

With respect to the moderation effect of social support on the relationship
between stressors and teacher burnout, our results revealed that social support
had a non-significant moderation effect on the relationship between the three
stressors and the three dimensions of burnout. These results failed to support
the social support model (Halbesleben, 2006). Based on the social support model,
the use of social support significantly reduces levels of job-related stress or
burnout. Regarding the school context, teachers with good social support  are
more likely to remain teaching, showing more career satisfaction and less burnout
(Pomaki et al., 2010). Researchers have proposed several different mechanisms
for understanding the relationship between social support and burnout (T A
Beehr, 1985). The dominant hypothesis has been a ‘‘buffering effect,’’ whereby
social support interacts with a stressor to predict strain (Ganster et al., 1986).
Thus, further studies are needed to justify the moderation effect of social
support on the stressors-burnout link.

IMPLICATIONS OF THE STUDY

This study provided empirical research that investigated the direct effect of three
stressors on teacher burnout. The results of our study add several important
theoretical contributions to the existing knowledge about stressors- burnout
association among special education teachers. The results could have an
effective effect to build mentoring programs for teachers to curb this
phenomenon. School sites and principals can consider the solutions
recommended based on the results of this study as an additional effort to
improve special education teacher performance and motivation. School
principals can apply these results to make additional effort to highlight the
achievements of special education teachers. Hence, the effect of burnout can
be minimized as higher personal achievement reduces the effect of emotional
exhaustion (Maslach et al., 1986).

The current study encourages other researchers to conduct more research
related to factors predicting teacher burnout to deepen understanding of the
association between stressors and teacher burnout. The results suggest the
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need to develop practice and policy considerations for reducing burnout risks
among especial education teachers to improve education quality (Kwakman,
2001). Effective management leaders can benefit from the output of the present
study, by supporting teachers and developing their leadership abilities by
creating a strong collaborative and creative work environment. Developing
special education teachers’ own strategies and practicing beneficial skills such
as task-oriented coping skills may be helpful in decreasing their likelihood of
burnout. As teacher overload is positively related to burnout, school
administrators must employ a sufficient number of special education teachers
to ensure that students with special needs receive quality services and that
special teachers have a manageable case load. Findings from this study will
help administrators combat the issue of special education burnout, attrition, and
turnover.

CONCLUSION

The focus of this study was to provide quantitative evidence regarding the
statistically significant relationship between stressors (i.e., role overload role
conflict & role ambiguity) as predictors of burnout, as measured by the MBI-
ES instrument among special education teachers in Saudi Arabia. The results
of this study provided evidence that role overload and role ambiguity had
significant effects on the three dimensions of burnout in special education
teachers. Role conflict had significant effects on decreased personal
accomplishment and depersonalization in special education teachers. Lastly,
there were no moderation effects for social support on the relationship between
stressors and the three dimensions of burnout. The results of our study support
the results of past studies that showed an important relationship between
stressors and teacher burnout. However, the present study failed to support
the moderation effect of social support on the relationship between stressors
and burnout. Hence, further studies are needed for a better understanding of
the moderation effect of perceived social support on the relationship between
stressors and the three dimensions of burnout.
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